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Most PENs are more complex 
and include more narrative claus-
es and free clauses that serve 
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derstandable to listeners. Labov (1972) 
stated that the evaluation in the story an-
swers the question: So what? (p. 370). In the 
example story, an evaluation can be: So it 
wasn�’t that bad after all.  

 Coda. The coda is used to bridge the 
gap between the story and the present time 
(Labov, 1972, p. 365). For example, at the 
end of the story, the storyteller might say, I 
guess next time we will know how to handle prob-
lems like that better and won�’t be as panicked. 
This utterance may help the story tie back 
to the current discussion.  

 
The Functions of Personal Experience Narra-
tives 
Obviously, personal experience narratives 
are told for a variety of reasons. For in-
stance, �“PEN also has its cognitive, cultural, 
social, and psychological functions: people 
tell stories to do something: to complain, to 
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In this passage, there are clear referential 
functions, but there is no clearly seen point, 
due to the lack of evaluative component. 
Labov and Waletzky�’s studies have also 
shown that: �“not every narrative has its co-
da�” (p. 14-19). The narrative about the fight 
above has no coda, but the narrative about 
the pig does: And that was that. 

Besides incomplete narratives, Labov 
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Also, Allyssa and Bliss, 2003, p. 21, recapi-
tulated results from Paul & Smith, 1993 and 
cited some examples in support of this 
claim, for example, a study of 4 year-olds 
who were good at narrative skills and who 
became more successful in later school than 
those who lacked such skills and were at 
risk for academic and language problems. 
Another illustration comes from a study of 
a number of skills of 6 and 7 year-old learn-
ing disabled children. It was found that 
children with stronger narrative skills could 
perform better on various standardized aca-
demic achievement tests in both reading 
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4.  How does each story vary in their 
structures? 

5.  What is the benefit of such storytelling 
in teaching and learning English?  

Methodology 
The participants were a group of three 
graduate students engaged in casual conver-
sation. They are all non-native speakers: 
Huy from Vietnam, Tony from the Philip-
pines, and Landy from Indonesia. All of 
them are male. They are from 30 to 35 years 
old and are studying at Hawaii Pacific Uni-
versity and the University of Hawaii at Ma-
noa. The conversation took place on Octo-
ber 1, 2007 at lunch, in 



29 
 

11 Tony:  Oh, yeah. 
12 Landy:  You know. My my hand was shaking > I was so hungry. < [laughter]. 
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60  Landy: [laughter] 
61  (�…) 
62  Tony:  In Philippines they Philippines they use (. spoon  
63  Huy:  Hmm.  
64  Tony:  And fork on the other hand. 
65  Landy:  Hmm. 
66  Tony:  The food gets in (.) 
67  Landy: Hmm. 
68  Tony:  So. But I am not used to it. Once I were there I used to eating with a fork 
69  Landy: Hmm. 
70  Tony:  And they were looking �‘>why do you your fork? You use a spoon you can  
  put more inside<. 
71  Huy:  Oh. 
72  Landy: [laughter] 
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Variations in the Narratives 
In Excerpt 1, there is no abstract. In Ex-
cerpt 2, there is no clear abstract, but 
through the co-participation in the conver-
sation, the participant provided some hints 
for the storyteller to start his story. Again, in 
Excerpt 1, there is little collaboration during 
the telling of the story: the storyteller talked 
more directly to referential completeness 
and exactness in his retellings. The story is 
illustrated by one of the participants be-
cause he also knows the story. Here, ac-
cording to Blum-Kulka�’s (1933) study men-
tioned above, this is called a shared event: the 
story is known to at least some of the par-
ticipants. In Excerpt 2, there is more partic-
ipation: more questions, more jokes, and 
even more information about the topic of 
the story mentioned to make the story un-
derstandable, informative, interesting and 
worth telling. Here, the storyteller also tried 
to get to the point, but due to the partici-
pant�’s participation, the story lasted longer 
compared to Excerpt 1.  
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lot of jokes and laughter which can be 
found from the beginning to the end of the 
story.  

The answer to the fifth question will 
be answered in the following section.  

 
Implications for the Language  
Classroom 
It is important to make use of narratives in 
teaching because, as mentioned above, 
when the information is incorporated, it will 
be easier for students to remember. For ex-
ample, suppose that in an English lesson, 
students are reading a story about a bicycle 
accident: �“A boy fell off his bicycle on his 
way home from school, near the Youth Cul-
tural House, in District 1, Ho Chi Minh City, 
on January 2nd. The accident happened 
while he was turning left at the corner be-
tween Pham Ngoc Thach Street and Dinh 
Tien Hoang Street. While he was turning 
after the red light, another man suddenly hit 
him from behind. The boy fell to the road 
and fainted because he banged his head. 
Passers-by called the Ambulance and so 
on.�” The teacher asks the students to tell 
their own stories about an accident. This 
second step helps students make sense of 
their experience. If the teacher only asks the 
students to recite the content of the story, 
they may not have the chance to make sense 
of their own world and experiences. They 
may not remember exactly what happened 
in the accident. To be successful in using 
English personal experience narratives, the 
teacher should know how to apply them to 
the level of the learners. As discussed in the 
literature review about teaching through 
storytelling, first, the teacher should set out 
narrative assessment rubrics consisting of 
six aspects: topic maintenance, event se-
quencing, informativeness, referencing, con-
junctive coherence, and fluency. The rubrics 
are used to evaluate discourse coherence 
when asking students to talk or to listen to a 
story. Second, the teacher should provide 
students with assessment of constituents 
composed of opener, abstract, orientation 
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goal, the teacher should consider if he or 
she can ask students to relate the lesson 
they have just had to their own stories and 



35 
 



 

 36

 
[This page is intentionally blank.] 


