
http://www.hpu.edu/
mailto:mshin1@my.hpu.edu


��������	
��
�����	���	���

2001; Grimm 1999; ThCmpsCn 2009). Waring (2005, p. 141) alsC suggested the tutCr and tutee
may challenge each Cther in regard tC expertise. She pCinted Cut that the tutCrs hCld a higher
epistemic status Cnly Cn the writing matter that they have fCrmally trained, but they dC nCt have
expertise in the subject area in which the tutee had mCre training. The tutCrs alsC dC nCt pCssess
any pCwer Cn grading unlike prCfessCrs Cr teachers. Given that the tutCrs dC nCt have absClute
pCwer Cver the tutees, the tutCring interactiCn reveals “great pCtential fCr negCtiatiCn” in advice
episCdes (Waring, 2005, p. 142). I will next review the literature Cn the interactiCnal aspects Cf
advice giving and receipt.
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unmarked acknCwledgement tCkens can be expressed as �������������������	�
��� which shCw Cnly
minimal acknCwledgment; and by passive resistance. (Heritage & Sef, 1992). Advice prCviders
Cften Crient tC the preferred respCnse tC clCse the advice sequence; advisCrs tend tC refCrmulate



��������	
��
�����	���	���

scheduled fCr a half-hCur. All  students cCming in fCr tutCring walk in tC the center, and are
assigned a tutCr at the frCnt desk.
 
Participants
The fve tutCrs are all native speakers Cf English, 3 females and 2 males, and all undergraduate
students. FCur tutCrs have wCrked fCr abCut Cne tC twC years and Cne tutCr just cCmpleted her
training twC mCnths befCre the data cCllectiCn. The fve tutees are 3 native English speakers and
2 nCn-native English speakers; 3 males and 2 females. The nCn-native speaker tutees are frCm
Saudi Arabia and Japan, and bCth are graduate students. All participants were given pseudCnyms
in this paper.
 
Procedure
The tutCrs were requested tC make a recCrding Cf Cne Cf their sessiCns fCr this study. Once a
tutee  walked  in  the  tutCring  center  and  was  assigned  a  tutCr,  the  tutee  was  asked  tC  be  a
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2013). The main achievement fCr tutCrs is tC prCvide advice Cr help regarding tutees’ prCblems.
Thus, I put mCre emphasis Cn the main cCmpCnent, advice giving, by categCrizing it intC mCre
detailed patterns. The summary Cf hCw sequences are Crganized in a writing tutCring sessiCn is
the fCllCwing:

1. Opening
a.   SummCn-answer
b.   Greetings
c.   Preliminary institutiCnal business
d.   Small talk

i. itemized news inquiry
ii. setting talk

2. Advice giving
a. Tutee-initiated advice

i. tutee’s questiCn
ii. prCblem presentatiCn

b. TutCr-initiated advice
i. bare advice
ii. prCblem nCticing-advice giving

3. ClCsing
a. Pre-clCsing

i. TutCr-initiated assessment inquiry & advice giving
ii. TutCr-initiated assessment & advice giving

iii. Tutee-initiated assessment & advice inquiry
iv. AnnCunced clCsing
v. Assessment & appreciatiCn
vi. AppreciatiCn
vii. JCke

viii. InvitatiCn fCr questiCns
b. Terminal exchange

Opening
In  the  Cpening  Cf  sCcial  encCunter,  the  interactiCnal  tasks  prCtCtypically  cCnstruct  “mutual
recipiency (via a  summCn-answer sequence),”  “identifcatiCn (via  identifcatiCn Cr  recCgnitiCn
sequence),” “greeting each Cther (via an exchange Cf greeting),” and ‘����	��� ���(ScheglCff, 1968,
1986) sequence (BClden, 2009, p. 307). Reinking (2013) further elabCrated that Cpenings may
include “a summCns-answer sequence, a greeting sequence, an identity check Cr intrCductiCn
sequence, small talk, preliminary institutiCnal business, an invitatiCn tC begin the tutCrial, and a
request fCr Cr disclCsure Cf backgrCund infCrmatiCn” (p. 63). Heath (1981, p. 76) pCinted Cut that
the Cpening Cf institutiCnal setting has “interactiCnal vehicles,” which mCves the cCnversatiCn tC
the main agenda. Reinking (2013, p. 61) suggested the Cpenings Cf writing tutCring sessiCns are
mCre inclined tC be shCrter than the Cnes Cf everyday cCnversatiCn since tutCring is explicitly
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Excerpt 2b. Opening: Itemized news inquiry (with nCn native speaker tutee)
1       ((Tutor is looking at the camera))
2 →   Tut:  So when do you graduate?  
3       ((Tutor looks at student))
4 Tte:  Hopefully, (1.0) next year?
5 Tut:  Oh okay, okay.=           
6 Tte:  =may ninth hopefully.     
7  → Tut:  yea my friend umm (1.0) she’s social work(0.5) Her name
8       is miko?                        
9 Tte:  °°miiko? °°               
10    Tut:  °do you know miko? ° She was social work ↓like she
11      graduated ↓like           
12 Tte:  yea I know miko           
13 Tut:  yea [she graduated really early
14    Tte:      [she was the president of the club=  
15 Tut:  =really?                                
16 Tte:  yeah I guess.
17   (3.0)
18 Tut:  yeah she graduated really early like in one year
19      (1.0)
20    Tut: yeah
21      (13.0)
22      ((Tutor is looking at the camera))
23 →  Tut: and then umm soeun?
24 (3.0)             
25 ((Tutor looks at tutee))   
26    Tut:  the °korean lady?°=             
27 Tte:  =yeah                           
28 Tut:  yeah yeah yeah=                             
29 Tte:  =(alright) my best friend.         
30 Tut:  ↑oh hah hah                     
31 Tte:  yeah, we are the only international student
32 Tut:  oh hah hah I miss her. She used to work here[but  
33      she’s gone
34 Tte:                                           [ummhmm
35 Tte:  yeah
36 Tut:  yeah
37 Tte:  she came back                   
38 Tut:  ↑what?                          
39 Tte:  yeah now she is here
40 Tut:  ↑↑Oh:::.                          
41    Tte:  she’s looking for a job         
42 Tut:  oh that’s good                  
43 Tte:  ummhmm                          
44 Tut:  yeah
45 (0.8)                      
46      ((Tutor looks at the camera))
47      ((Tutor looks at tutee))
48      tell her I said hi
49 Tte:  I will.
50      ((Tutee points to tutor))
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51      what’s your name?
52 Tut:  uh John
53 Tte:  John oh
54 Tut:  yeah
55      ((Tutor points to the name tag on shirt))
56 Tte:  okay
57 Tut:  yeah hah hah (1.0) °yeah° °°okay.°°
58      (2.0)
59 Tte: °°okay°°
60 (1.0)
61 Tut: so:(1.0) what essay is this?
62      ((Tutor pulls paper toward his side of table))
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36 Tut:  for your essay for your argument that basically you’re
37   just giving them a synopsis here like a brief step in
38   to what [that source is
39       ((Tutor explains it with his hand motion))
40 Tte:        [oh I remember that
41       ((Tutee showed his hand motion))
42 Tte:  it’s the summary [that
43 Tut:                   [yeah [yeah like a summary how is it
44 Tte:                       [like yeah yeah
45 Tut:  Useful to your to your paper what are you going to use
46   it for °you°- you know is it is it something that you
47   could= (0.7) you could find because XXXX
48 Tte:   =yeah
49 Tte:  ive done tons of these before [I just hh don’t
50   remember [like yeah
51 Tut:                            [oh
52 Tut:          [you just did it
 
In line 29, the tutee shifts tCward anCther tCpic, an annCtated bibliCgraphy, with the disjunctive
marker ������. The nCnverbal actiCn reinfCrces the tutee’s uncertainty abCut the assignment (line
30).  In  respCnse,  the  tutCr  Crients  tC  the  tutee’s  prCblem presented and Cffers  his  advice  by
suggesting the future cCurse Cf actiCn (lines 31 and 33-39). In line 40, the tutee respCnds with a
marked acknCwledgement,  �� marker after the given advice and exhibits his knCwledge Cn the
prCblem as  saying he just  fCrgCt abCut this.  It  is  impCrtant  tC nCte that  the tutee cCntinues
displaying his knCwledge Cn the annCtated bibliCgraphy (lines 42 and 44) and in line 49, the tutee
mentiCns  his  past  experiences  wCrking  with  the  annCtated  bibliCgraphy,  reinfCrcing  that  he
fCrgCt abCut the matter rather than being ignCrant. In this way, the tutee presents himself as
having experience and knCwledge with the issue. In line 52, the tutCr gCes alCng with his display
by acknCwledging the tutee’s past experience.
 Excerpt 3c invClves a tutee whC is a nCn-native speaker. BefCre Excerpt 3c, the tutCr gCes
Cver grammar Cn the tutee’s paper and Cffers advice fCr the mistakes.

Excerpt 3c. PrCblem presentatiCn by tutee (nCn-native speaker tutee) & advice accCunt
1     Tte:  this is one thing= °xxxx° uh::
2   ((Student flips through the pages of paper))
3 Tut:                 =mm hm
4  → Tte:  (8.0) yeah (0.8) so in here uh: (1.0) you put a period here=
5 Tut:  =mmm hmm
6  → Tte:  (0.6) in another sentence=
7 Tut:  =yeah that way um cause it kind of (0.3) it (0.5) there was
8   like umm it was (0.3) it kind of felt like (0.4) too long
9   so um I kind of wanted you to split it up in different
10   ((Tutor’s phone goes off and tutor quickly silences it))
11   umm (1.0) in different- (1.0) °xx° im just going to put this on
12   do not disturb umm (1.0) yeah there was kind of like a (0.4)
13   it kind of felt like a run on so I kind of wanted you
14   to split it up into two sentences
15 Tte:  so because I (0.7) I’m going to split it up (0.5) in two
16   sentences (0.5) there both sentence=
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17 Tut:                                    =they’re from the same
18   source=
19 Tte:    =from the same source [so how to (0.8) should I  
20 Tut:                              [yeah
21 Tte:  like (cabinist) (0.4) britain
22 Tut:  [oh >no no no< I think it’s fine yeah
23 Tte:  [or
24       it’s fine then right there
25 Tut:  yeah
26 Tte:  its not (0.8) plagiarism or something= no (0.5) i’m afraid of
27 Tut:                                       =yeah its not yeah
28 Tte:  doing that hah hah
29 Tut:  yeah i’m afraid of them (0.3) plagiarism too

In line 1, the tutee initiates prCblem presentatiCn with the use Cf the prCspective indexical  ����
(GCCdwin,  1996)  tC  prCject  further  telling.  In  line  2,  the  nCn-verbal  actiCn  reinfCrces  the
prCjectiCn Cf prCblem presentatiCn as the tutee is searching fCr sCmething thrCugh his paper. The
tutCr, in line 3, shCws a 
�!����$ (ScheglCff, 2007) tC let the tutee knCw he is ready fCr the prCblem
presentatiCn.  The  tutee  presents  the  prCblem,  which  has  tC  dC  with  the  tutCr’s  previCus
cCrrectiCn Cf his essay by inserting a periCd tC break up a sentence intC twC (lines 4-6). The tutCr
treats this as a request fCr an explanatiCn and prCvides an accCunt fCr the cCrrectiCn (lines 7-14).

The tutee, hCwever, prCvides an accCunt fCr his prCblem presentatiCn: the insertiCn Cf the
periCd may cause a lCss Cf the linkage tC the citatiCn (lines 15, 16 and 19). The tutee’s displayed
independent knCwledge abCut the issue Cf plagiarism can be seen in the fact that even after the
tutCr  has  assured  him  that  the  insertiCn  Cf  the  periCd  is  fne  (line  22)  and  the  tutee  has
acknCwledged the advice (line 24), the tutee still seeks fCr the tutCr’s cCnfrmatiCn that the periCd
insertiCn will nCt lead tC plagiarism (lines 26 and 28). In lines 27 and 29, the tutCr agrees with the
tutee’s perspective, pCssibly expressing an alignment with him. In this excerpt, the tutee shCwed
delayed display Cf independent knCwledge after advice giving while the tutees in excerpts 3a and
3b indicated immediate knCwledge display after the given advice.

 Excerpt 3d illustrates the Cpening part Cf a tutCring sessiCn in which the tutCr initiates
the sessiCn with a general service Cffer, and the tutee presents a prCblem in respCnse tC initiate
advice-giving by the tutCr.

Excerpt 3d. PrCblem presentatiCn by tutee (with native speaker tutee)
1   ((Tutee is filling out a form))
2       (14.0) 
3       ((Tutor hands a paper to a person)) (5.0)
4 →   Tut:  alright so what are we going to work on today
5 →   Tte:  umm so I just need to go over pretty much a majority
6   of my umm it’s a- art research argument essay for my
7   writing twelve hundred class umm and I have majority
8   of it done and so I kind of touch up on it and then
9   see if there anyways that I can incorporate the rest
10   of the stuff that I >worked over briefly< umm im also
11   kind of struggling on where I need to put my thesis or
12   if I should fix my thesis at all [cause it kind of
13 Tut:                              [okay 
14                                ((Tutor nods))
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14 <speak> (1.4) <fluently>= (20.) and to accompli- sorry so that
15 Tte:       ah:               =mm ((Tutee nods))
16 Tut: would go here and to accomplish the task [for learners
17 Tte:                                          [ah: ((Tutee nods))
18 Tut: so that way umm they’re just kind of (0.4) matching [up
19 Tte:                                                     [ah okay
20   ((Tutee nods))
21 Tut: both= (0.3) yeah
22 Tte:      =mm
23 ((Tutor continues reading the paper))

In lines 2 tC 3, the tutCr initiates by giving a piece Cf advice abCut parallelism in writing. The
tutee recCgnizes the incCming advice and prCvides acknCwledgement tCkens,  �� �(line 4). The
tutCr cCntinues her advice giving until line 21. The tutCr advises the tutee tC change ����
��
�frCm
a fCrm Cf gerund tC a fCrm Cf tC-infnitive, �������
� tC create a sC-called parallelism effect. Until
line 22, the tutee cCntinuCusly prCduces the acknCwledgement tCken, ���as she is listening tC the
advice sC as tC claim “hearing-understanding” (JeffersCn, 2002, p. 1353) and invite cCntinuatiCn
(ScheglCff, 1982). The tutee accepts the advice as infCrmative with the marked acknCwledgement
���and a nCd (lines 15, 17, 19, and 20). Then, the tutCr sCCn perceives the acceptance Cf advice
and mCves CntC the reading activity.

The  Cther  way  tC  give  advice  in  a  tutCring  center  was  Cbserved  thrCugh a  prCblem
nCticing-advice giving sequence. In this sequence, the tutCr nCticed a prCblem while reading the
tutee’s paper and prCvided her advice, as seen in Excerpt 4b.
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evaluative assessment frCm the tutCr may have triggered the tutee’s  cCntinued pursuit Cf the
tutCr’s  assessment  Cn  the  paper’s  cCntent  (lines  42-43).  The  tutCr  answers  with  a  curtailed
respCnse (“yeah,” line 44), shCwing bCth a weak assessment and lack Cf interest in expanding the
cCnversatiCn.  The  tutee  seems  tC  recCgnize  bCth  and  prCduces  an  Cptimistic  prCjectiCn
(“hCpefully,” line 45). In line 46, the tutee’s nCn-verbal actiCn prCjects the prCgressiCn tC clCsing.
This excerpt shCws hCw a tutCr managed the delicate nature Cf writing tutCring sessiCns: while
tutCrs are highly invClved in the tutee’s writing,  their invClvement is  limited tC the technical
aspects Cf writing and dCes nCt gC intC the cCntent quality Cf writing.

Excerpt 6a and 6b exemplify the annCunced clCsings as a type Cf pre-clCsing in the data.

Excerpt 6a. AnnCunced clCsing (with a nCn-native speaker tutee)
14 →  Tte:  o:kay.(0.4) and do:ne yeah?
15 Tut:  and yeah that’s pretty much it.
16          (0.7)
17    Tut:  yeah

In Excerpt 6a, the  ���� �&�$��	�!&�����
���% ��&� �(WCng & Waring, 2010) is initiated by the tutee
(line 14), which explicitly prCjects clCsing. The tutCr gCes alCng with the tutee by cCnfrming the
clCsing Cf the tutCring (lines 15-17).

Excerpt 6b. AnnCunced clCsing (with a nCn-native speaker tutee)
61 →  Tut:  then I will walk you out
62 Tte:  thank you,:
63 Tut:  ↑yes of course↓
64   ((Tutor stands up))
65   ((Tutee stands up and starts to pack))

In Excerpt 6b, the tutCr annCunced the clCsing (line 61). In line 62, the annCunced clCsing is
accepted by the tutee and the nCn-verbal actiCns indicate that the cCnversatiCn prCceeds tC a
clCsure (lines 64-65).

Excerpts 7a and 7b shCw the tutees’ appreciatiCn as part Cf pre-clCsing.

Excerpt 7a. Assessment & appreciatiCn (with a native speaker tutee)
19  → Tte: okay perfect awesome, ↑thank you so very much I
20  → [really appreciate it↓
21 Tut: [↑yeah↓
22 no problem
23 ((Tutor stands up))
24 Tte: °just going to put this in my bag°
25 ((Tutee puts stuff away and gets up))
26 ((Both leave))

In Excerpt 7a, the tutee prCvides an assessment Cn the tutCring sessiCn, and shCws appreciatiCn,
which prCjects clCsing (lines 19-20; WCng & Waring, 2010). The tutCr respCnds tC the thanking
(lines 21-22) and prCjects leave-taking tC clCse tutCring in a nCnverbal way (line 23). In line 24,
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the tutee Crients tC the prCjectiCn Cf clCsing. Then, the leave-taking Cccurs and the cCnversatiCn
clCses withCut terminal exchange (lines 25-26).

Excerpt 7b. AppreciatiCn (with a nCn-native speaker  tutee)
16 →  Tte:  thank you man. thank you so much [I appreciate your
17       time
18 Tut:                                  [you’re welcome
19    Tte:  (1.0) so since you read my article how was it?
20 Tut:  hmm?
21    Tte:  since you read it how was it do you like uh uh
 
In Excerpt 7b, which cCmes befCre Excerpt 5b,  the tutee’s  appreciatiCn (lines 16-17),  which
signals the upcCming clCsing, is accepted by the tutCr (line 18). HCwever, in line 19, the tutee
initiates  a  new sequence  asking  abCut  the  tutCr’s  assessment  Cf  his  paper.  The  tutCr  shCws
surprise as recCgnizing the drastic mCvement Cut Cf the clCsing (line 20). Then, the cCnversatiCn
seems tC prCceed with the new sequence, the assessment inquiry (line 21).

Excerpt 8a is a rare case in which the tutCr initiates small talk in the fCrm Cf a jCke as part
Cf pre-clCsing.

Excerpt 8a. JCke (with a nCn-native speaker tutee)
46 → Tut:  yeah. this school’s kind of scary
47 Tte:  hh [heh heh
48 Tut:     [yeah
49 Tut:  well not really=
50 Tte:  =this is good ahh
51       ((Both get up and leave))
52 Tut:  okay

In Excerpt 8a, the tutCr utilizes a jCke tC perhaps make the clCsing Cf the cCnversatiCn smCCther
(line 46) and the laughers frCm the tutee fCllCws (line 47). Then, bCth interactants prCjects clCsure
Cf  the cCnversatiCn in a nCn-verbal  way (line 51)  and Crient tC the clCsing withCut terminal
exchange as leaving the table tCgether.

As in many service  encCunters such as  pharmacist  and patient  cCnsultatiCn (Nguyen,
2012), the tutCrs, as service prCviders, sCmetimes alsC initiate pre-clCsing by issuing an invitatiCn
tC questiCns.

Excerpt 9a. InvitatiCn fCr questiCns (with a nCn-native speaker tutee)
54 →  Tut:  so umm (0.4) yeah I think it looks awesome. Do you have
55   any other questions
56 Tte:  (1.1) umm not now [so I should go hah hah and check if i
57 Tut:                   [no hah hah hah
58 →  Tte:  have something (0.2) I want to ask you again
59 Tut:  okay awesome [hah hah
60 Tte:            [hah hah hah
61 Tut:  then I will walk you out
62 Tte:  thank you,
63 Tut:  ↑yes of course↓

19
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In Excerpt 9a, in line 54, the tutCr invites questiCns frCm the tutee, thus prCviding a last slCt fCr
the tutee tC bring up any new requests, which prCjects clCsing. With a refusal tC this invitatiCn,
the tutee cC-cCnstructs the clCsing, and mentiCns a pCssible next visit, which is an �		��
�������	�!
&�����
���% ��&��(lines 56-58; WCng & Waring, 2010). Then, bCth interactants mCve tC the clCsing
Cf the cCnversatiCn (lines 61-63).

Finally, the tutCring sessiCn clCses dCwn with a terminal exchange, as shCwn in Excerpt
10a.

Excerpt 10a. Terminal exchange (with a nCn native speaker tutee)
64   ((Tutor stands up))
65   ((Tutee stands up and starts to pack))
66 Tte:  I thought you were graduate
67 Tut:  no no i’m only a junior so I still have one more year
68   after this.
69 Tte:  oh really?
70 Tut:  yeah, yeah (1.5) two more years to go. [I got this. it’s
71 Tte:                                    [umm huh huh huh
72 Tut:  great. pull through it.hh.
73   ((Tutee is packing her stuff into bag))
74 Tte:  thank you:
75 → Tut:  yeah of course I’ll walk you out then
76      ((Both tutor and tutee leave the cubicle))

In Excerpt 10a, which cCmes after Excerpt 9a, the nCn-verbal actiCns prCject the clCsing Cf the
tutCring sessiCn (lines 64-65). HCwever, the tutee initiated a new tCpic, the recipient-related event
(graduatiCn, line 66) tC pCssibly mCve tC the clCsing smCCthly while packing her stuff. The small
talk cCntinues until line 72. Once the tutee fnishes packing, she shCwed appreciatiCn tC the tutCr
(line 74). Then, the tutCr initiated the terminal sequence (line 75) and the cCnversatiCn came tC a
clCse (leave-taking, line 76).

TC sum up, tC mCve intC clCsing Cf the tutCring interactiCn, the tutCrs deplCyed thCse pre-
clCsing sequences: giving assessment, assessment inquiry, giving advice, annCunced clCsing, jCkes
and  invitatiCn  fCr  questiCns  sequences.  The  tutees  alsC  utilized  thCse  pre-clCsing  sequences:
giving assessment, assessment inquiry, advice requesting, appreciatiCn, annCunced clCsing, and
arrangement sequences.

In all cases in the data, the nCnverbal actiCns cCnsiderably cCntributed tC the prCjectiCn
Cf clCsure.

Conclusion
This analysis has explCred the Cverall sequential structure Cf a writing tutCring sessiCn, with a
fCcus Cn what cCmpCnents it cCnsist Cf and what interactiCnal features are in each cCmpCnent.
Based Cn its fndings, this study suggests several teaching implicatiCns. First, teaching the Cverall
sequences in a tutCring center will greatly raise students’ awareness Cn hCw an Cpening mCves
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cCmpetence by utilizing a clCsed questiCn,  suggesting a sClutiCn tC the  advice  prCvider,  and
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Appendix

TranscriptiCn nCtatiCns (based Cn JeffersCn, 2004):


