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courts. […] Other examples […] show that 
those who are foreign-born are sometimes 
considered less trustworthy than ethnic 
Swedes” (2008). It has been said that Sweden 
has ethnic and cultural discrimination, in 
contrast to countries such as the US and 
England, which have racial discrimination. 
According to Rydgren (2004) the job market 
often discriminates against immigrants based 
on prejudice and group stereotypes. Also 
ethnic discrimination can be rather specific 
(Rooth & Ekberg 2003, as cited in Rydberg, p. 
704, 2004):  

For those with two parents born in a 
non-European country, the unem-
ployment risk is 11 percentage points 
higher than for those with two Swe



 
 
 

67 

African American English (AAE). The reason 
for this influx of words is mainly because of 
the sense of familiarity young immigrants in 
Sweden have with African American’s 
situation in the US, such as their lower status 
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do this to show that they are willing to 
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and against the older generation. Gomer 
(2008, p. 9-10) calls Blattesvenska an “antilan-
guage,” and explains that it serves as the polar 
opposite of standard language. “The 
multiethnic teenager language is perceived 
negatively by the majority of [Swedish] society, 
while the use of standard Swedish is disloyal 
to the group” (Fraurud & Bijvoet 2004, p. 394, 
403, as cited in Gomer, 2008, p. 9-10). As the 
example 
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lack of competence, but is an expression of 
identity and a demonstration of a sophisti-
cated ability to manipulate linguistic resources. 
On the other side of the coin, in language 
teaching, if learners are encouraged to find 
ways to express themselves with the 
affordances of the second language (van Lier, 
2000), perhaps their interlanguage will 
blossom and thrive, as Blattesvenska does.  

Finally, Blattesvenska shows that language 
learning is deeply embedded in the learner’s 
social, historical, and political context (Young, 
2009). What is learned and what is not learned 
is very much influenced by these social factors, 
and language teachers should go beyond the 
activities and exercises inside the classroom 
walls and reach into the learner’s worlds in 
order to help them succeed.  
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